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I. Have you ever received training on 
HOW to conduct an ARD meeting? 

III. What are some challenges of 
collaborating with others to                develop 
an IEP?

II. What are the benefits of collaborating 
with others to develop an IEP?

I. M

Active Prior 
Knowledge:

Let’s Talk About ARD 
Meetings… VI. Throughout this training you 

will be asked to think about how 
you can improve your current 
practices of conducting ARD 
meetings.

Core Principles of IDEA

Individualized 
Education Programs

Free Appropriate 
Public Education 

Least Restrictive 
Environment

Non-Discriminatory 
Evaluation

Procedural 
Safeguards

Parent 
Participation



Federal Laws & Family Engagement

Every Child 
Succeeds Act 

(ESSA)

Requires schools to 
meaningfully engage the 
parents of all students 

and ensure that hey are 
given input and influence 

in decision making.

Individuals with 
Disabilities 

Education Act 
(IDEA)

Requires that the parents 
of student with 

disabilities are full and 
equal participants with 

school personnel on their 
child’s individualized 

education program team.

The law requires parents/guardians to have an opportunity to participate in 
the IEP Process. 
This means that , from referral to exit, parents are entitled to be actively involved in 
discussion, solutions, and decisions including:
1. Seeking information and ideas from parents when setting up the meeting 

date/time and meeting agenda.
2. Considering parent information and ideas when developing the IEP.
3. Sharing drafts of the IEP and new evaluation reports prior to discussion at a 

meeting.
4. Making someone available to explain the parent’s rights of a child with a 

disability within the Child-Centered Special Education Process.

IDEA & Parent Participation

https://www.parentcenterhub.org/qa2/ 

https://www.parentcenterhub.org/qa2/


Complexity of Special Education 

Law Driven The special education process  is governed by laws that require 
interpretation.

Jargon & Acronyms The special education process is a world filled with its own language.

Timelines The special education process has required timelines that district’s 
report for the purpose of accountability.

Emotionally Charged Educating children is a high stakes process.

Requires Trust & 
Communication

The special education process required the ability to communicate 
the student’s needs to develop an IEP, and trust that once developed 
the IEP will be implemented.

Required Consensus ARDC members have unique roles and perspectives, yet are 
required to reach consensus regarding the development of an 
individualized education plan that best serves the student.

ADMISSION, REVIEW, & 
DISMISSAL COMMITTEE (ARD)



TEA IEP DEVELOPMENT, 2023

Who are the ARD Committee Members?

TEA IEP DEVELOPMENT, 2023



TEA IEP DEVELOPMENT, 2023

Review of IEP’s & Eligibilities
Annual ARD IEP’s must be reviewed at least annually.

Review ARD A review ARD can be conducted at any time to make changes to the student’s 
eligibility determination, changes to placement, and to conduct a manifestation 
determination.

Amendment A student’s IEP can be adjusted without a committee meeting in instances that 
do not involve as student’s eligibility determination, changes to placement, or 
to conduct a manifestation determination.

Review of 
Existing 
Evaluation Data 
(REED)

Before any evaluation can take place, a REED must be conducted to identify 
what additional data, if any are needed to determine: a student’s continued 
eligibility, present levels of academic achievement and functional performance, 
or whether there any changes need to be made in order for the student to 
make progress.

Re-evaluation A reevaluation must occur at least once every three years, unless the parent 
and the public agency agree that a reevaluation is unnecessary. 34 C.F.R. § 
300.303(b)(2)



TEA IEP DEVELOPMENT, 2023

PLAAFP ELEMENTS



PLAAFP ELEMENTS
● WORK SAMPLES

● BEHAVIORAL DATA

● PARENT/TEACHER INPUT

● CURRICULUM-BASED ASSESSMENTS

● IEP PROGRESS REPORTS

● CLASSROOM OBSERVATIONS

● INTERVENTION DATA

● STATEWIDE ASSESSMENT DATA

● FIE/RE-EVALUATION DATA

● MEDICAL RECORDS

● OUTSIDE EVALUATIONS

Annual Goals



Supports & Services

What is Specially Designed Instruction?

https://youtu.be/L2xTYCne20Y




ARDC Member Participation
Services

34 CFR 300.347 (a)(3); 34 CFR 
300.347(a)(6)

“The IEP for each child with a 
disability must include... a 
statement of the special education 
and related services and 
supplementary aids and services to 
be provided to the child, or on 
behalf of the child, and a statement 
of the program modifications or 
supports for school personnel that 
will be provided for the child…

Input From: General Education 
Teacher, Special Education 
Teacher, Related Service, Parent, 
Student, LEA Representative

Transition Services

34 CFR 300.347 (b)(1)

“The IEP must include...[f]or each 
student with a disability beginning 
at age 14 (or younger, if 
determined appropriate by the IEP 
team), and updated annually, a 
statement of the transition service 
needs of the student under the 
applicable components of the 
student’s IEP that focuses on the 
student’s courses of study (such as 
participation in advanced- 
placement courses or a vocational 
education program);” 

Input From: Special Education 
Teacher, Parent, Student, 
Transition Service Agency 
Representative, Assessment 
Personnel, CTE Representative

Annual Goals

34 CFR 300.347 (a)(2)

“The IEP for each child with a 
disability must include . . . a 
statement of measurable annual 
goals, including benchmarks or 
short-term objectives, related to— 
“(i) Meeting the child’s needs that 
result from the child’s disability to 
enable the child to be involved in 
and progress in the general 
curriculum (i.e., the same 
curriculum as for nondisabled 
children), or for preschool children, 
as appropriate, to participate in 
appropriate activities; and “(ii) 
Meeting each of the child’s other 
educational needs that result from 
the child’s disability;”

Input From: General Education 
Teacher, Special Education 
Teacher, Related Service, Parent, 
Student, 

Accommodations/ 
Modifications

34 CFR 300.347 (a)(5)(i)

“The IEP for each child with a 
disability must include . . . a 
statement of any individual 
modifications in the administration 
of State or district-wide 
assessments of student 
achievement that are needed in 
order for the child to participate in 
the assessment;”

Input From: General Education 
Teacher, Special Education 
Teacher, Parent, Student, 

PLAAFP

34 CFR 300.47(a)(1)

“The IEP for each child with a 
disability must include . . . a 
statement of the child’s present 
levels of educational performance, 
including— “(i) How the child’s 
disability affects the child’s 
involvement and progress in the 
general curriculum (i.e., the same 
curriculum as for nondisabled 
children); or “(ii) For preschool 
children, as appropriate, how the 
disability affects the child’s 
participation in appropriate 
activities;” 

Input From: General Education 
Teacher, Special Education 
Teacher, Related Service, Parent, 
Student, Assessment Personnel

LRE

34 CFR 300.47(a)(4)

“The IEP for each child with a disability must include . . . an explanation of the extent, if any, to 
which the child will not participate with nondisabled children in the regular class and in the 
activities described in 34 CFR §300.347(a)(3);” 

Input From: General Education Teacher, Special Education Teacher, Related Service, Parent, 
Student, Assessment Personnel

Progress Monitoring

34 CFR 300.47(a)(7)(i); 34 CFR 300.47(a)(7)(ii)

“The IEP for each child with a disability must include . . . a statement of how the child’s 
progress toward the annual goals described in 34 CFR §300.347(a)(2) will be measured;”

“The IEP for each child with a disability must include . . . a statement of how the child’s parents 
will be regularly informed (through such means as periodic report cards), at least as often as 
parents are informed of their nondisabled children’s progress, of— 

Input From: General Education Teacher, Special Education Teacher, Related Service



IEP 
Implementation
The purpose of the implementation stage of the IEP 
process is to deliver the services and supports 
outlined in a student’s IEP. To ensure that these 
services and supports are implemented correctly, 
the school administrator should make sure that:

● Parents are meaningfully involved in the IEP’s 
implementation.

● School personnel understand their 
responsibilities and have the skills and training 
necessary to deliver the supports and services 
as outlined in the IEP with fidelity.

https://iris.peabody.vanderbilt.edu/module/iep02/cresource/q2/p05/#content 

https://iris.peabody.vanderbilt.edu/module/iep02/cresource/q2/p05/#content


Parent 
Participation

For parents to be meaningfully involved schools 
should:

● Establish and maintain open lines of 
communication—Because parents are valuable 
resources, any information they share should 
be considered. For example, when a student is 
having difficulty at school, the parent can often 
offer insight and can be instrumental in 
identifying possible reasons and solutions.

● Frequently inform the parents of their child’s 
progress toward meeting her IEP goals and 
objectives.

● Involve parents in any changes to their child’s 
IEP.

https://iris.peabody.vanderbilt.edu/module/iep02/cresource/q2/p05/#content 

School 
Personnel

IDEA requires that school personnel begin to deliver 
the services outlined in the IEP as soon as possible. 
To guarantee there is no delay,ensure that all 
individuals involved in implementation:

● Have access to the IEP

● Know their responsibilities for IEP 
implementation

● Are informed of the accommodations, 
modifications, and supports that must be 
provided to the student

https://iris.peabody.vanderbilt.edu/module/iep02/cresource/q2/p05/#content 

https://iris.peabody.vanderbilt.edu/module/iep02/cresource/q2/p05/#content
https://iris.peabody.vanderbilt.edu/module/iep02/cresource/q2/p05/#content


Progress Monitoring

By continuing to review a student’s 
progress throughout the year, school 
personnel and parents can reasonably 
predict whether the student will achieve 
the goals specified in the IEP by the end 
of the year. Progress reports must be 
provided to the student’s parents at least 
as often as those shared with the parents 
of children without disabilities (e.g., every 
nine weeks to coincide with report cards).

● Check that data on a student’s progress toward 
meeting her IEP goals are being collected.

● Examine the student’s data to determine whether 
she is making appropriate progress.

○ If yes, continue to implement the IEP and 
monitor the student’s progress.

○ If no, determine:
■ Possible reasons for the student’s lack of 

progress
■ Whether adjustments or changes to the 

student’s instruction or behavior plan can 
be made by school personnel

■ Whether the type or extent of the 
change(s) that need to be made warrant 
an IEP meeting

■ How these concerns will be 
communicated to parents so that they 
remain informed of their child’s progress

ESTABLISHING TRUST &



Meaningful partnerships begin with TRUST. 

Developing trust depends on deliberate 
actions and behaviors.

Behaviors that help establish trust:

Benevolence

Establishing Meaningful Partnerships 

Benevolence

Reliability

Competency

Honesty

https://www.cadreworks.org/events/trust-or-not-trust-understanding-science-developing-and-nurturing-trust-family-professional 

Meaningful Partnerships: Best Practices

Beginning of the year procedures

● Special Education Teacher Introduction 
● Establishing Expectations
● Discussing the student’s IEP

Open Communication

● Keeping the parent informed of the child’s progress
● Notifying the parent of upcoming events
● Responsiveness to parents/students needs

Sharing Information

● Providing information regarding the student’s IEP
● Involving the parent and student in decision making
● Sharing resources 

https://www.cadreworks.org/events/trust-or-not-trust-understanding-science-developing-and-nurturing-trust-family-professional


Beginning of the 
Year Introductions 

BOY Letter to Parent

- Teacher Contact Information
- Annual ARD Due Date
- FIE Due Date
- Important Reminders

SAMPLE
Greetings,
I will be your child’s special education teacher for the 
2023-2024 school year. My responsibilities as your 
child’s assigned teacher include collecting data to 
provide to the ARD Committee to review and develop 
your child’s IEP.

Annual ARD Due: _______________________________
Full and Individual Evaluation Due Date:________________

Before the any annual ARD or Full and Individual 
Evaluation due date, I will be contacting you to get input 
and information that will be included in your child’s IEP. 
Your input is very valuable!

Teacher Contact Information
Jennifer Pesina
E: jpesina@esc1.net
P:956-984-6215
Conference Period: 10:00-10:45

Please provide your contact information and preferred 
method of communication.

 19 TAC §89.1050

(d) The school district must take steps to ENSURE that one or 
both parents are PRESENT at each ARD committee meetings or 
are afforded the opportunity to participate, including notifying 
the parents of the meeting early enough to ENSURE that they 
will have an opportunity to attend and scheduling the meeting 
at a MUTUALLY AGREED upon time and place. 

Additionally, a school district must allow parents who cannot 
attend an ARD committee meeting to participate in the meeting 
through other methods such as through telephone calls or 
video conferencing. 

The school district must provide parents with written notice of 
the ARD committee meeting that meets the requirement in 34 
CFR§300.322, at least five school days before the meeting 
unless the parents agree to a shorter time frame.

Scheduling ARD Meetings

mailto:jpesina@esc1.net


Notice of ARD Meeting

Monday Tuesday Wednesday Thursday Friday Saturday Sunday

Notice 
Sent 
Home

Day 1 Day 2  Day 3 Day 4

Day 5 ARD 
Meeting 
Can Be 
Held

At Least 5 School Day’s Notice is required,(not including the day the notice is 
sent)

Notice of ARD Meeting

Parent can agree to a shorter time frame, BUT the agreement must be 
documented

Parent can opt not to attend the ARD meeting, BUT it must be 
documented

Notice of ARD Meeting must be sent in the parent’s native language or 
mode of communication

Notice of ARD Meeting must state the time, location, and purpose of the 
meeting

Multiple modes of attendance must be offered to the parent



Have you experienced any 
of these behaviors in an 
ARD meeting?

❏ Late arriving members
❏ Lack of preparedness
❏ Distracted ARD members
❏ Lack of participation 

Pre-Conferencing with School Staff
❏ ARD Members understand the purpose of the ARD Meeting
❏ ARD Committee Members understand their roles and responsibilities.

General Education Teacher Knowledgeable about: General Education Curriculum and Specific Knowledge 
of the Student

Special Education Teacher Knowledgeable about: Specially Designed Instruction, IEP development, and 
Specific Knowledge of the Student

LEA Representative Knowledgeable about: Specially Designed Instruction, General Education 
Curriculum, and Availability of resources of the Public Agency

https://youtu.be/CHCTGRw1oKo


Pre-Conferencing with School Staff

Pre-Conference with staff to coordinate and ensure:
● Necessary Participants are in attendance
● Participants will remain for the duration of the meeting
● Participants will come prepared with input for the meeting

ARD not properly constituted

Parent may feel disrespected

Pre-Conferencing with Parent
❏ Parent understands the purpose of the ARD Meeting
❏ Parent understands their role as an active participant

Review IEP with Parent and Discuss Proposed Changes

Provide Resources to increase knowledge of Special Education 

Provide Open lines of Communication 

https://www.spedtex.org/
https://www.spedtex.org/


Evaluation Results

Review Evaluation Results with parent in a private meeting 

Be Cognizant of Parent’s Emotional Response to Evaluation Results

Provide a Supportive Environment during the ARD Meeting

Ideal IEP Meetings

❏ Meeting time and place is mutually convenient for all 

participants.

❏ Pre-conferencing occurs with staff and parents. 

❏ Evaluation results are reviewed in advance.

❏ Parents are greeted upon arrival.

❏ Participants are introduced.

❏ A written agenda is available and the meeting has a clear 

purpose.



Ideal IEP Meetings

❏ Ground rules are set

❏ Participants are conscious of time constraints.

❏ All participants contribute to the meeting.

❏ The outcomes of the meeting are restated at the end of the meeting.

❏ An open door policy exists between meetings for follow ups and 

questions.

❏ The meeting ends on a positive note.

Participant Introduction Checklist
Welcome and Introduction
❏ Name
❏ Role in ARD Committee Meeting

Purpose of the Meeting
❏ Initial ARD
❏ Annual Review
❏ Transition
❏ Three-year Review
❏ Special Request by Committee:__________________
❏ Other:___________________________________________

Written Agenda
❏ Objectives for the meeting
❏ Additions to agenda from participants
❏ Agreement to Agenda



Written Agenda 

PURPOSE
● Define the purpose of the meeting
● Ensures that ARDC member participation
● Assists the ARDC stay on task
● Makes good use of time

INCLUDES
● Major topics to be addressed
● The person responsible for leading the 

topic discussion
● ARDC member agreement of agenda
● ARDC members have opportunity to add 

to the agenda

“ He who fails to plan is planning to fail.
~ Sir Winston Churchill

CHECKLIST
❏ Agenda is visible to ALL ARDC 

members
❏ ARDC members are asked to 

agree to agenda items
❏ ARDC members are asked to 

add to topics of concern the 
agenda

Adapted from: A Guide to Collaboration for IEP Teams (p.17-18), Nick Martin.

Sample Written Agenda 

Evaluation and Initial ARD
❏ Welcome and Introductions LEA Representative
❏ Agenda LEA Representative
❏ Ground Norms LEA Representative 
❏ Parent Input Parent
❏ Review evaluation results and school records Educational Diagnostician & LSSP
❏ Determine eligibility for Specially Designed Instruction Educational Diagnostician 
❏ Develop IEP Special Education Teacher

❏ Present levels of Academic Achievement and Functional Performance (PLAAFP)
❏ Annual Goals
❏ Schedule of Special Education Services and Related Services
❏ Accommodations and Modifications
❏ Start Date of Services
❏ Least Restrictive Environment (time in general education)
❏ Progress Monitoring and Reporting

Adapted from: A Guide to Collaboration for IEP Teams (p.17-18), Nick Martin.



ARD Ground Rules

Region 13 Special Education 
Parent handbook p. 32

ARD Ground Rules

Mrs. D’s Corner

https://esc13.net/assets/uploads/docs/sped-parent-handbook-s.pdf
https://esc13.net/assets/uploads/docs/sped-parent-handbook-s.pdf
https://shop.mrsdscorner.com/products/iep-meeting-rules-bulletin-board-display-iep-meeting-room-bulletin-boards


Time Constraints

Common challenges to effective use of time in ARD 
Meetings:

● Members arrive late.
● Members leave the room during the meeting.
● Presenters are excessively detailed, giving more 

information than necessary.
● Items are shared that are not relevant
● Members are not prepared

Best Practices
❏ Remind each other of ground rules
❏ Use a parking lot for items that are not 

on the agenda
❏ Summarize important points of 

evaluation results

Adapted from: A Guide to Collaboration for IEP Teams (p. 35), Nick Martin.

Time Constraints

The following issues regarding time constraints 
should be addressed at the beginning of the 
meeting:

● Duration of time for the meeting
○ Contingency if items on the agenda 

are not discussed
○ Topics that arise that are not on the 

agenda
● ARDC Member Excusals/ Leaving Early

Best Practices
❏ Schedule sufficient time for the meeting
❏ Be Prepared with required materials and 

documentation
❏ Adhere to the Agenda

Adapted from: A Guide to Collaboration for IEP Teams (p.17-18), Nick Martin.



Ground Rules and Time Constraints Checklist
Ground Rules and Guidelines
❏ Confidentiality
❏ Parent Participation
❏ Agreement to Ground Rules

Time Constraints
❏ Time Frame
❏ ARDC Member excusal/leaving early

Adapted from: A Guide to Collaboration for IEP Teams (p.32), Nick Martin.

Meeting Outcomes

Review decisions made within meeting

Review items that will need follow up and who is responsible

Review timeline for implementation



ARD MEETINGS: 
Positions & Interests

Position v. Interest



Interests in ARD Meetings

POSITION INTEREST

PARENT: I demand that my child stay in the 
general classroom, despite his disruptive 
behavior.

The parent may fear that making the child 
“different” will be very damaging to his 
self-esteem. The parent’s interest is in preserving 
a positive sense of self.

TEACHER: I demand that this child be evaluated 
for special education.

The teacher may fear that her teaching strategies 
are not sufficient for the child. Her interest is in 
obtaining data on how she can provide adequate 
instruction for the child to learn.

PARENT: I demand that the teacher be 
reprimanded for not implementing my child’s IEP 
with fidelity.

The parent fears her child will not make adequate 
progress without the services and 
accommodations outlined in the IEP. Her interest 
is in seeing her child succeed.

Focus On Interest Not Positions

❏ Define a problem by revealing the underlying interest
❏ Recognize that team members are not adversaries. 
❏ Assume that whatever a member wants must be based in some good reasons.
❏ Choose to respect the rights, dignity, and feelings of everyone on the team.

Questions that Probe for Underlying Interests
● You must have a good reason for that request ; can expand on it?
● Can you help me understand the reasons behind your request?
● How will that suggestion improve education outcomes/progress for Jennifer?
● Can you tell us more about that?
● How do you think that will address the issue?
● What benefits could we expect if we did that?
● Why would implementing that request improve Jennifer’s educational progress?
● What harm would come if we did it this way?

Adapted from: A Guide to Collaboration for IEP Teams (p. 59-61), Nick Martin.



Collaboration & Communication 
within the ARD

Successful 
ARD 

Meetings 
depend on…

Active Listening Open Communication

Common Goals Member Participation

Student Centered Reaching Consensus

All Members Are Valued



Collaboration
Working together toward 

common objectives.
An opinion held by all or most; 

general agreement

Consensus

1. Shared Information: Each member of 
the ARDC has a unique contribution to 
make toward a comprehensive 
understanding of the child’s needs.

2. Shared Decision Making: “Two heads 
are better than one”, and the probability 
of wise decision making becomes so 
much greater when many are involved in 
the process.

3. Shared Implementation: Each ARDC 
member will act on the decisions made 
by the group. ARDC members must 
“buy-in” to the development of the IEP to 
increase fidelity of implementation.

Fundamentals of Collaboration



Components of Expressive Communication

01Verbal
The content of our 

message- the choice and 
arrangement of words.

02Non-verbal
The message we send 

through our body language.

03Paraverbal
How we day what we say 
(tone, pacing, and volume 

of our voice)

Watch the video titled “ A Tale of Two 
Conversations: Take One

● What was the parent’s underlying 
interest?

● How often do we “shoot down” parents 
requests without examining why they 
are making the request?

● How often do we dismiss a lack of 
progress outside of academic progress?

● How could this situation have been 
handled differently?

Communication

https://youtu.be/RVNrRJ9Kr88


Watch the video titled “ A Tale of Two 
Conversations: Take Two”

● What was different about this 
conversation?

Communication

Active 
Listening

Collaborative

Responsive Listen to 
Understand

Welcoming Environment

Be Aware of the Speaker’s Nonverbal messages

When we pay attendant to a speaker’s body language we gain insight into how that person is 
feeling as well as the intensity of the feeling.

https://youtu.be/IogiEKNt1eE


Reaching Consensus in the ARD

Decisions among the Admission, 
Review, and Dismissal Meeting 
Committee Members are made 
through Consensus.

Building agreement by the whole 
group on a course of action. 
Although individual members may 
feel that other choices may be 
better for one reason or another, a 
consensus is built when all 
members come together on the 
final choice. 

Reaching Consensus in the ARD

Can you live with this 
decision and will you 
support it?



Consensus Gradient

Disagree,
Veto,
Totally Disagree

Grave 
Concerns,
Not comfortable 
with the 
decision,
Many 
reservations

Decision is ok; 
Some concerns 
& reservations 
but can live with 
decision

Support 
decision; 
basically like it

Wholeheartedly 
support decision

CONSENSUS

What happens when parents do not agree with the IEP

Parents must be offered  an opportunity to recess and 
reconvene the ARDC meeting within 10 school days (unless 
mutually agreed otherwise).

During the recess ARDC members must:
● Consider alternatives,
● Gather additional data,
● Prepare further documentation, and/or
● Obtain additional resource persons who may assist the 

ARDC in reaching mutual agreement

If a recess is implemented, and if ARDC members still cannot 
reach mutual agreement, the LEA must implement the IEP that it 
has determined to be appropriate for the child.



Dispute Resolution Options

IEP facilitation is used when 
there is a dispute related to 
an ARD committee meeting 
in which mutual agreement 
was not reached.

State IEP  Facilitation

01

A complaint may be filed 
when there is a concern that 
a school district has 
violated federal or state 
special education 
requirements.

Complaint Investigation

02

Mediation is the use of a 
neutral third party to help 
resolve disagreements with 
matters arising under Part B 
of IDEA.

Mediation

03

A Due Process Hearing is 
presided over by an 
impartial hearing officer, 
with evidence presented by 
both parties. A legally 
binding decision is issued.

Due Process Hearing

04

Jennifer Pesina
jpesina@esc1.net


